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ABSTRACT 

Education helps in the enrichment of the individual and society. It helps for the all-round 

development of any individual. In our constitution, different Articles talked about Free and 

compulsory education for children of a certain age group. The Right to Education Act also 

explained the terms and conditions for getting Free and compulsory education to the Children.  

The role of the Right to Education Act was to ensure that every child under the age group of 6-14 

gets free and compulsory education. The coronavirus has down the education Sector drastically. 

The Nation cannot afford the discontinuation of education at any stage. COVID-19 has brought 

significant disruptions to education across the globe and India has not remained an exception to 

this. This crisis has exposed many inadequacies and inequities in our education system. Every 

school, college, and other education sector shut down. School closures bring difficulties to 

students, teachers, and education management. Education is certainly an important contribution to 

the country’s welfare and the individual’s growth, but during the covid-19 it impulsively affected 

the education sector. Lack of proper network infrastructure, computers, and internet access may 

challenge at that time. The immediate increase of technological assistants is difficult for people. 

The unemployed family member forced their children to provide an Education. The lack of internet 

connectivity and resources is the main reason for implementing Free and compulsory education 

for children. 

 

 Online Education took place to implement the provisions for providing education to several 

people. The central government initiated to introduction of different platforms for the education 

sector so that children can benefit. The lack of resources results in the failure of such schemes and 

platforms. The economic Condition of the people of India fails e-learning as well. The E-learning 

failed to fulfill the approach mentioned under the Constitution Provisions as well as the Right to 

Education Act provisions. Online teaching platforms are difficult for Teachers as well as Parents 

to Handle in technology. 

 

The Education Department must introduce new concepts to change the educational system during 

the closures, researchers, curriculum designers, education officers, and educational institutions 

should collaborate. Curriculum development, post-COVID-19 learning methodologies and 

procedures, and education system transformation should all be prioritized by educational 

institutions. Curriculum design, teamwork, skill development, and educational institutions should 

prioritize improving the educational system during closures. Following COVID-19, the school's 

design ideas and techniques to make up for lost learning guarantee that students return when 

classes resume, prepare teachers, parents, and students, and scale the accessibility of remote 

learning. 

 

This research work will help to review the legislative provisions and the concept Related to 

Providing Free and Compulsory Education Need to be amended. The new strategies should be 
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introduced by the government in the future if we face any such condition we must be prepared 

with full Digital and technological support. In education, the education sectors do not face any 

kind of difficulty during that time. The government must enhance the broadcast facility to the 

children even if they wish to choose e-education. The curriculum and teaching-learning as per the 

needs of post covid-19 that must be introduced by the government.  

 

Through this research, the aim is to present a comprehensive framework that advocates for a 

collective effort to enhance the learning environment, fostering digitalization and the enhancement 

of online education. 

 

The findings from this study have the potential to contribute to the revitalization of the 

Fundamental Right to Education, allowing for its realization in its purest sense. Moreover, it may 

facilitate the establishment of precise legal provisions designed to effectively address situations 

analogous to the challenges posed by the COVID-19 pandemic, both in the present and for future 

contingencies. 

 

Keywords- COVID-19, Digital Learning, Elementary Education, Primary school, Right to 

Education. 

  

MEANING- 

As the world becomes interconnected, we also face emerging challenges. The impact of COVID-

19 was not confined to a national level; it transcended borders and affected all individuals 

regardless of gender, color, nationality, class, or educational background. It impacted all sectors, 

including education. The pandemic precipitated significant concerns and challenges in the daily 

operations of education. 

 

The COVID-19 pandemic significantly disrupted traditional educational methodologies and 

schooling nationwide, resulting in the closure of schools, colleges, and universities globally. 

During this period, the educational community endeavoured to sustain learning processes, 

compelling students to depend on self-directed methods for their education. Concurrently, 

educators were required to adapt and embrace new pedagogical concepts and approaches to 

delivering education, encompassing learning, teaching, and assessment.1 

 

Education is a fundamental right and a cornerstone of human development, enabling individuals 

to reach their full potential and contributing to the progress of nations. However, the sudden and 

unforeseen arrival of the COVID-19 pandemic has severely disrupted educational systems 

globally, challenging the realization of the right to education for millions of students. 

 

Western philosophers like Socrates, Plato, and Aristotle can be considered as the first educators in 

the context of the evolution of modern education. It was they who applied different methods to 

promote education. It also contributed to the development of critical thinking. The first school to 

be founded was Plato’s Academy. It is considered a model for today’s schools and universities. 

Education, teaching, and learning methods are the objects of the study of pedagogy. It considers 

both formal and non-formal education. 

 

The principles of UDHR 1948, Emphasize that every child or child gets an elementary education 

and it is a right of the child and it must be compulsory as per Article 26(1). 

 

 
1 Bryant, J., Child, F., Dorn, E., Espinosa, J., Hall, S., Kola-Oyeneyin, T., ... & Woord, B. (2022). How COVID-19 caused 
a global learning crisis. McKinsey & Company. 
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Under the Indian Constitution the 86th Amendment Act, of 2002 Added different Articles in 

Fundamental Rights, Directive Principles of State policy, and Fundamental Duties with a motive 

to more actively people aware of their Rights and Duties as well as the government for their duties 

to Enhance proper functioning of Schools at Elementary level.  

 

Article 45 under the directive Principle of the state policy puts an obligation upon the state to 

impart education to children until they reach the age of 14 years. That provision emphasizes upon 

the state to take all such necessary steps required to fulfill the concept of this Article. 

 

Article 21 of the Indian constitution which ultimate goal is to improve the life and liberty of the 

individual so indirectly it focuses on providing education as a right of children to improve their 

lives.  

 

Article 21A was added and it mentioned the right of the child to get elementary Education between 

the age group of 6 to 14 years. As this Article mentioned the word free that every child who falls 

under the age group must get free and compulsory education. 

 

The Fundamental duty under Article 51A (k), This Article making it binding on parents or 

guardians to provide opportunities for education to their child or ward between the ages of 6 and 

14 years. The major and significant arrangements of the Right to Training Act, 2009- 

Right to free and Necessary Training for youngsters from the age gathering of 6 to 14 years. 

 

This establishment advances a cordial learning climate for those youngsters in the school. The 

arrangements of RTE, 2009 simultaneously deny any sort of physical as well as mental badgering 

of those youngsters. Centers on a better framework, understudy instructor proportion, working 

days and long periods of educating and non-showing staff, and so forth. 

 

The Demonstration should guarantee that the training granted is liberated from cost. 

 

The RTE, 2009 makes Focal and State Govt. answerable for giving Free and Mandatory Schooling 

by giving monetary and different assets. 

 

As per the arrangement of this sanctioning, it will be the obligation of every parent or watchman 

to concede or cause to be conceded their youngster or ward to rudimentary training in the local 

school. This regulation chalks out the degree of the school's liability regarding free and mandatory 

instruction. 

 

The essence of the RTE, 2009 has been installed into the expression of 'Free and Necessary 

Instruction'. Free training implies that no youngster, other than a kid who has been conceded by 

their folks to a school, that isn't upheld by the suitable Govt., will be at risk of paying any sort of 

charge, charges, or costs that might keep the person in question from seeking after as well as 

finishing rudimentary instruction. 'Necessary Training' gives a commitment or obligation to the 

suitable Govt. as well as neighbourhoods specialists to give and guarantee affirmation, 

participation, and fruition of rudimentary training by all offspring of the age gathering of 6-14. In 

this way, from the two significant expressions, it is very obvious that Govt. needs to bear the 

weight of liability to spread proficiency all through India among a specific age bunch. 

Emerging Remote Education (ERE) was established as the optimal alternative to traditional in-

person classes. Emergency remote education refers to a provisional transition of instructional 
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delivery to an alternative medium due to crisis conditions.2 It encompasses the provisional 

alteration of educational service provision owing to crisis conditions that would typically occur in 

person. 

 

One of the most impactful sectors of the COVID-19 pandemic has been the worldwide disruption 

of children’s education with the closure of schools for public health reasons. Projections from the 

UNESCO Institute for Statistics show that nearly 100 million children across eight age cohorts 

would move below the minimum proficiency threshold in reading in 2020 due to the pandemic.3 

The COVID-19 pandemic imparted numerous lessons, prompting a re-evaluation of our 

communication methods and the potential for innovative tools and processes in learning, teaching, 

and assessment. It has also provided a chance to evaluate the feasibility of creating novel tools and 

technologies to connect existing and emerging learning paradigms. 

 

OBJECTIVES OF THE STUDY- 

• To assess the impact of COVID-19 on the Right to Education in India. 

• To evaluate the effectiveness of government policies and online education platforms during 

the pandemic. 

• To recommend strategies for future crises and propose legislative amendments. 

 

EDUCATION MOVED ONLINE: 

Educational institutions worldwide promptly responded to the pandemic by going online. Online 

education means providing education through virtual mode only. During the Pandemic shutdown 

schools may shift offline education to online education. The teachers and students get to interact 

through virtual mode only. 

 

In India, the shift to online platforms happened at a slower pace. Academic institutions that already 

had digital learning platforms in place and the resources to run them were the primary drivers of 

this trend. There is ongoing discussion on the efficacy of online education. Experts have been 

researching how well pupils retain information and the effects of distance learning on kids' social 

skills and development. They conclude that online learning’s effectiveness is dependent on the 

following three conditions: 

 Students having consistent access to the internet and computers. 

 Teachers are receiving the needed training to administer courses online. 

 Platforms that provide personalized learning, to match each student's journey. 

 

These three factors presented numerous difficulties for Indian institutions, their instructors, and 

their students, who may have been the ones most negatively impacted by the move to online 

instruction. 

 

 

 

 

IMPACT OF THE PANDEMIC ON THE INDIAN EDUCATION SYSTEM- 

The pandemic brought unprecedented disruptions across the world, and the Indian education 

system was no exception. As one of the most populous countries with a diverse range of 

 
2 Hodges, C. B., & Fowler, D. J. (2020). The covid-19 crisis and faculty members in higher education: from 
emergency remote teaching to better teaching through reflection. International Journal of Multidisciplinary 
Perspectives in Higher Education, 5(1), 118-122. 
3 Wallet, P. (2015). The UNESCO Institute for Statistics (UIS) strategy on teacher statistics: developing effective 
measures of quantity and quality in education. In Promoting and sustaining a quality teacher workforce (pp. 39-85). 
Emerald Group Publishing Limited. 
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educational challenges, India faced both immediate and long-term consequences as a result of the 

pandemic. The education sector was hit hard by school closures, the abrupt shift to online learning, 

and the deepening of existing inequalities, all of which exposed the vulnerabilities of the system. 

This article explores the major consequences, challenges, and the broader impact of the pandemic 

on India’s education system, with a focus on school closures, online learning, the digital divide, 

and the failure of e-learning platforms. 

 

Students, the sudden halt of traditional classroom learning resulted in a significant loss of 

instructional time, leading to learning gaps, particularly in core subjects like mathematics and 

language skills. The closures also disrupted daily routines, negatively impacting students' 

emotional and mental health. Without the structure and support of schools, many students—

particularly those from disadvantaged backgrounds—experienced isolation, stress, and anxiety. 

Teachers, too, were affected by the closures. Many were thrust into a digital teaching environment 

without proper training or resources, making the transition from in-person instruction to online 

classes challenging and often ineffective. 

 

While online learning became the primary mode of instruction during the pandemic, it was often 

inaccessible for large portions of the student population, particularly those from rural areas or low-

income families. Moreover, the lack of preparedness among teachers and students alike meant that 

the quality of education delivered through online platforms was inconsistent, leading to 

widespread dissatisfaction. 

 

CHALLENGES OF REMOTE LEARNING- 

• The Digital Divide- One of the most significant challenges posed by the shift to online learning 

was the digital divide—a term that refers to the gap between those who have access to 

technology and the internet and those who do not. In India, this divide became a critical barrier 

to education during the pandemic. According to a 2021 report by the Centre for Monitoring the 

Indian Economy (CMIE), only 27% of households in India had access to the internet. This 

divide was more pronounced in rural areas, where less than 15% of households had internet 

access. The lack of access to digital devices, such as smartphones, tablets, and computers, 

further compounded the issue. Many families, especially those from economically weaker 

sections, could not afford the devices required for online education. 

 

• Economic Hardships- The economic downturn caused by the pandemic exacerbated the 

challenges faced by families trying to support their children's education. With millions of people 

losing their jobs or experiencing reduced incomes, purchasing digital devices and maintaining 

internet connections became a financial burden for many families. In households with multiple 

children, the situation was even more challenging, as students had to share a single device, 

making it impossible for all to attend online classes simultaneously. 

 

• Difficulties faced by marginalized communities- The impact of the digital divide was especially 

severe for marginalized communities, rural populations, and students with disabilities. In rural 

India, where the majority of schools were already under-resourced, the shift to online education 

was largely ineffective. Many students in rural areas lacked access to the most basic educational 

tools, such as textbooks, let alone smartphones or laptops. The sudden shift to remote learning 

led to significant dropouts, with many students from rural areas forced into child labour or early 

marriages as a result of economic pressures. 

FAILURE OF E-LEARNING PLATFORMS- 

In response to the educational challenges posed by the pandemic, the Indian government launched 

several online learning platforms to facilitate remote education. Platforms like DIKSHA, Swayam, 

and ePathshala were introduced to provide free online resources to students and teachers across 
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the country. These platforms offered a range of learning materials, including video lectures, e-

books, and interactive quizzes. 

 

While these initiatives were well-intentioned, they fell short in terms of reaching the most 

vulnerable students. The lack of access to digital devices and the internet in rural and economically 

disadvantaged areas meant that many students could not benefit from these platforms. 

Additionally, the platforms themselves were often difficult to navigate, especially for younger 

students or those with limited digital literacy. 

 

Several factors contributed to the limited success of these e-learning platforms. Firstly, many 

teachers were not adequately trained to use digital tools, making it difficult for them to deliver 

engaging and effective online lessons. Without proper training, teachers struggled to adapt their 

traditional teaching methods to an online environment, leading to a decline in the quality of 

instruction. 

 

Secondly, the platforms faced technical difficulties, including server issues, slow loading times, 

and poor user interfaces, which frustrated both students and teachers. These issues, combined with 

the lack of internet connectivity in many parts of the country, made it challenging for students to 

consistently access online learning materials. 

 

Finally, there was a lack of student engagement in online learning. Without the structure and 

discipline of a physical classroom, many students found it difficult to stay motivated and focused 

on their studies. The absence of regular assessments and interactions with teachers also contributed 

to declining engagement levels. 

 

Comparative Analysis of Legal Systems on the Right to Education: Impact of COVID-19 on 

Global Education- 

 United Kingdom- 

In the United Kingdom, the education system is enshrined in the Human Rights Act 1998, which 

incorporates the European Convention on Human Rights into domestic law. The Education Act 

1996 further outlines the government's responsibilities in providing education. The COVID-19 

pandemic has significantly impacted children’s rights to, in, and through education in the UK. 

While measures sought to preserve children’s safety, a lack of consultation on the impacts of these 

measures undermined the interdependency and indivisibility of children’s human rights. To 

mitigate the effects, the UK government has provided laptops and tablets to disadvantaged children 

and young people to support remote education. However, a child rights impact assessment 

conducted in Scotland highlighted the need to extend the range of perspectives involved in such 

assessments and the significance of a children’s rights-based perspective for re-imagining 

education.4 The COVID-19 pandemic significantly impacted the education system in the United 

Kingdom, leading to substantial changes before, during, and after the crisis. This overview will 

detail the state of education before the pandemic, the challenges faced during it, and the 

transformations observed in the post-COVID landscape. 

 

 

-Education System Before COVID-19 

Before the pandemic, the UK education system was characterized by traditional in-person learning 

environments, where schools and universities provided structured curricula and social interaction. 

Educational institutions play a vital role in not only imparting knowledge but also in fostering 

social skills and providing essential services such as meals and health support. The system was 

 
4 Coleman, T. (2021). The digital divide in UK education during COVID-19 pandemic: Literature review. 
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largely focused on academic performance, with standardized testing being a significant aspect of 

student assessment. 

 

Education During COVID-19- 

As the pandemic unfolded in March 2020, schools across the UK were closed to in-person 

teaching, with exceptions made for children of key workers and vulnerable students. This led to a 

rapid shift to online learning, which presented several challenges: 

• Transition to Remote Learning: The abrupt closure of schools necessitated a shift to remote 

education. While some institutions adapted quickly, many faced difficulties due to inadequate 

technology and internet access, particularly affecting disadvantaged students. 

•  Impact on Assessments: The cancellation of GCSE and A-level exams resulted in grades being 

assigned based on teacher predictions, which led to controversies regarding fairness and 

accuracy in assessments. 

• Learning Loss and Inequalities: Reports indicated significant learning loss, especially among 

younger students and those with special educational needs. Many students regressed 

academically and socially, with some displaying immature behaviour upon returning to school. 

• Increased Home Education: The number of children being permanently homeschooled surged 

by 75% compared to previous years, as parents sought alternative educational arrangements 

during lockdowns. 

 

-Post-COVID Education System 

As schools began to reopen, the education system in the UK faced the challenge of recovery and 

adaptation to a new normal: 

• Blended Learning Models: Many schools adopted hybrid models that combined in-person and 

online learning, allowing for greater flexibility and accessibility. This shift encouraged the 

integration of technology into everyday learning practices. 

•  Focus on Mental Health and Well-Being: The pandemic highlighted the importance of mental 

health in education. Schools began to place a greater emphasis on supporting students' 

emotional and psychological well-being alongside academic achievement. 

• Re-evaluation of Educational Standards: The crisis prompted discussions about the relevance 

and effectiveness of the existing education and training systems. There is a growing recognition 

of the need for a curriculum that aligns more closely with the economic and social needs of the 

UK. 

• Long-term Changes: The pandemic has accelerated reforms in education, with a focus on 

resilience and adaptability to future challenges. Stakeholders are advocating for a more 

innovative and inclusive educational framework that addresses the disparities exacerbated by 

the pandemic. 

 

In summary, the COVID-19 pandemic has profoundly reshaped the education system in the UK, 

revealing vulnerabilities and prompting significant changes in teaching methods, assessment 

practices, and the overall approach to student well-being. The long-term effects of these changes 

will likely influence the future of education in the UK for years to come. 

 

 

 

 South Africa- 

South Africa’s Constitution guarantees the right to basic education, with the South African Schools 

Act of 1996 providing a legal framework for the provision of education. The country has also 

ratified international treaties, such as the International Covenant on Economic, Social, and Cultural 

Rights, which recognizes the right to education. During the COVID-19 pandemic, South Africa 

faced significant challenges in ensuring the right to education, particularly for marginalized 
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communities. The closure of schools and the shift to remote learning exacerbated existing 

inequalities, with many students lacking access to necessary resources and support.5 

 

To mitigate the impact, the South African government implemented measures such as providing 

food parcels to learners from low-income families and distributing learning materials through 

various platforms, including television and radio. However, these efforts have been criticized as 

insufficient in addressing the long-term impact of the pandemic on education. 

 

-Education System Before COVID-19 

Before the COVID-19 pandemic, the South African education system faced significant 

challenges, including: 

• Racially and economically segregated schools with vast disparities in resources and learning 

outcomes 

• High dropout rates, with only about half of learners completing grade 12 

• Failing infrastructure, overcrowded classrooms, and inadequate resources in many schools 

Despite these issues, the country has achieved near-universal school enrolment, with 96.7% 

participation in 2020. 

 

-Education During COVID-19 

The COVID-19 pandemic exacerbated existing inequalities in the South African education system: 

• Schools were closed for 10 weeks in 2020, resulting in the loss of a third of the school year 

• Learners in poorer schools lost an estimated 65% of contact teaching time, compared to less 

disruption in privileged contexts 

• Nationwide, learners fell behind on curriculum coverage, risking severe skill deficiencies 

• Vulnerable adolescent girls and young women faced additional challenges, such as increased 

risk of exploitation, early marriage, and teenage pregnancy 

 

-Post-COVID Education System 

As schools have reopened, the South African government has aimed to bring children back safely, 

stabilize learning, and mitigate negative effects: 

• Schools partially reopened in a phased approach but with ongoing closures due to infection 

waves 

• In 2021, learners attended on a part-time, rotational basis 

• Learning losses were significant, with learners estimated to be up to one school year behind 

where they should be  

 

Despite these challenges, some positive trends emerged: 

• School completion rates increased in 2021 and 2022, likely due to adjusted assessment and 

promotion practices 

• More learners achieved a National Senior Certificate pass, enabling university access 

However, the most fragile parts of the education system struggled to sustain basic functionality, 

while privileged schools were better able to adapt. Remediating learning losses and realigning 

progression rules to effective assessment practices remain priorities for the post-COVID education 

system in South Africa.6 

 

 
5 Soudien, C., Reddy, V., &amp; Harvey, J. (2022). The impact of COVID-19 on a fragile education system: The 
case of South Africa. Primary and secondary education during COVID-19: Disruptions to educational 
opportunity during a pandemic, 303-325. 
6 Gustafsson, M., &amp; Deliwe, C. N. (2020). How is the COVID-19 pandemic affecting educational quality in 
South Africa. Evidence to date and future risks. Department of Economics, University of Stellenbosch. 
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 JAPAN- 

The right-to-education system in Japan has undergone significant changes due to the COVID-19 

pandemic, impacting both teaching methods and student experiences. Below is an overview of the 

education system before and after the pandemic. Japan’s education system is characterized by a 

high level of academic achievement and equity. It consists of six years of primary education, three 

years of lower secondary education, and three years of upper secondary education, with 

compulsory schooling lasting for nine years. The Ministry of Education, Culture, Sports, Science 

and Technology (MEXT) oversees educational policies, ensuring a standardized curriculum across 

the country. Japan consistently performs well in international assessments like PISA and TIMSS, 

often ranking among the top countries in mathematics and science.7 

 

-Post-COVID-19 Educational Changes 

Post-pandemic, Japan’s education system is witnessing several transformations: 

• Increased Digital Integration: The reliance on technology for learning has increased 

significantly. Schools are now better equipped for online instruction, which may lead to more 

blended learning models in the future. 

• Focus on Mental Health: Recognizing the mental health impact of school closures and social 

isolation, there is a growing emphasis on supporting students' emotional well-being alongside 

academic performance. 

• Policy Adjustments: MEXT has introduced measures to address learning disparities 

exacerbated by the pandemic. These include enhanced support for students from disadvantaged 

backgrounds and initiatives aimed at improving digital literacy among educators and students 

alike. 

• Curriculum Revisions: There is a potential shift towards more flexible curricula that incorporate 

both traditional subjects and skills necessary for a digital economy. 

 

 CANADA 

The education system in Canada has undergone notable changes due to the COVID-19 pandemic, 

affecting teaching methods, student engagement, and educational equity. Below is an overview of 

the education system before and after the pandemic.8 

Canada's education system is decentralized, with each province and territory responsible for its 

educational policies and curriculum. The system generally includes: 

• Elementary Education: Typically, from kindergarten to Grade 6. 

• Secondary Education: Grades 7 to 12. 

• Post-Secondary Education: Includes colleges and universities. 

 

Canada is known for its high educational standards, with a focus on inclusivity and access to 

education for all students. However, disparities exist, particularly for marginalized groups. 

-Pre-COVID-19 Education Landscape 

Before the pandemic, Canadian schools were characterized by traditional teaching methods, with 

a significant emphasis on standardized testing and academic performance. While technology was 

present in classrooms, its integration varied widely across provinces. The education system faced 

challenges such as: 

• Inequities: Disparities in resources and support for students from different socio-economic 

backgrounds. 

 
7 Isha, S., &amp; Wibawarta, B. (2023). The impact of the COVID-19 pandemic on elementary school education in 
Japan. International journal of educational research open, 4, 100239. 
8 Aurini, J., & Davies, S. (2021). COVID‐19 school closures and educational achievement gaps in Canada: Lessons 

from Ontario summer learning research. Canadian Review of Sociology/Revue canadienne de sociologie, 58(2), 165-

185. 
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• Mental Health Issues: Increasing concerns about student well-being and mental health were 

evident but not adequately addressed. 

 

-Impact of COVID-19 on Education 

School Closures and Remote Learning 

The COVID-19 pandemic led to widespread school closures starting in March 2020, affecting 

millions of students. This abrupt transition to remote learning exposed several vulnerabilities 

within the system: 

• Learning Loss: Many students experienced significant academic setbacks due to the lack of 

in-person instruction and support. 

• Equity Gaps: The shift highlighted existing inequalities, as students from low-income families 

often lacked access to necessary technology and stable internet connections. 

• Mental Health Concerns: Increased absenteeism and mental health challenges were reported, 

exacerbating issues that predated the pandemic.9 

 

Adaptations and Innovations 

In response to the crisis, various adaptations were made: 

• Emergency Remote Learning: Schools quickly transitioned to online platforms, with varying 

degrees of success across provinces. Educators faced challenges in maintaining student 

engagement and delivering quality instruction remotely. 

• Policy Changes: Educational authorities began reevaluating assessment methods and curricular 

requirements to accommodate learning disruptions. There was a push for more flexible grading 

systems and support mechanisms for struggling students. 

• Focus on Mental Health: Recognizing the toll of the pandemic on student well-being, schools 

started implementing programs aimed at supporting mental health alongside academic recovery. 

 

-Post-COVID-19 Educational Changes 

Following the pandemic, several trends have emerged in Canada's education system: 

• Increased Digital Integration: There is a stronger acceptance of online learning tools and 

hybrid models that combine in-person and remote instruction. This shift may lead to lasting 

changes in how education is delivered. 

• Addressing Inequities: There is a heightened focus on addressing educational disparities, with 

initiatives aimed at providing resources and support for marginalized students. 

• Long-Term Recovery Plans: Educational leaders are developing strategies to mitigate learning 

loss and support emotional recovery among students affected by the pandemic. 

• Curriculum Revisions: The experience of remote learning has prompted discussions about 

integrating more technology into curricula and fostering skills relevant to a digital economy. 

 

In summary, while Canada's education system was robust before COVID-19, the pandemic 

revealed critical vulnerabilities that have prompted significant changes. The focus now lies on 

recovery, equity, and innovation as educators adapt to a new educational landscape shaped by 

recent experiences.10 

 

EMERGING ISSUES AND EFFECTIVE MEASURES TAKEN BY DIFFERENT 

COUNTRIES- 

 
9 Brennan, J., Deer, F., Trilokekar, R. D., Findlay, L., Foster, K., Laforest, G., ... & Wright, J. M. (2021). Investing in 

a better future: higher education and post-COVID Canada. Facets, 6(1), 871-911. 
10 Aurini, J., & Davies, S. (2021). COVID‐19 school closures and educational achievement gaps in Canada: Lessons 

from Ontario summer learning research. Canadian Review of Sociology/Revue canadienne de sociologie, 58(2), 165-

185. 
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The COVID-19 pandemic has significantly influenced the international discourse on the right to 

education, bringing to the forefront several emerging issues and trends. This analysis discusses the 

role of technology and online education, the importance of ensuring equity and inclusion during 

crises, and the need to protect the rights of vulnerable groups, such as children with disabilities, 

refugees, and minorities. Each of these areas has been exacerbated or highlighted by the pandemic, 

necessitating urgent attention and action. 

 

The Role of Technology and Online Education- 

The pandemic has accelerated the integration of technology into education, leading to a rapid shift 

towards online learning. While technology has the potential to enhance educational access and 

quality, it has also exposed significant disparities in access to digital resources. 

Benefits of Technology- 

• Increased Access: Online education can provide access to learning resources for students in 

remote areas or those unable to attend physical schools due to health concerns. 

• Flexible Learning: Digital platforms allow for more flexible learning schedules, 

accommodating diverse learning styles and paces. 

• Measures Taken: 

• Targeted Support Programs: Some countries have initiated targeted programs to support 

disadvantaged students, such as providing additional resources, tutoring, and mental health 

services. 

• Policy Frameworks: Governments are increasingly recognizing the need for policies that 

promote inclusive education, ensuring that all students have equal opportunities to succeed. 

• Strengthening the Right to Education Globally The pandemic has prompted a re-evaluation of 

educational policies and practices, leading to a greater emphasis on inclusivity. Stakeholders 

are now more aware of the need to create educational environments that accommodate diverse 

learning needs and backgrounds. 

• Protecting the Rights of Vulnerable Groups The pandemic has also highlighted the urgent need 

to protect the rights of vulnerable groups, including children with disabilities, refugees, and 

minorities. These populations often face additional barriers to accessing education, which have 

been exacerbated by the crisis. 

• Inclusive Education Policies: Some countries have implemented inclusive education policies 

that specifically address the needs of vulnerable groups, ensuring that they receive the support 

necessary to thrive in educational settings. 

• Community Engagement: Engaging communities in education initiatives has proven effective 

in reaching marginalized populations. Programs that involve parents and local organizations 

can help bridge gaps in education access. 

 

RECOMMENDATIONS FOR FUTURE POLICY AND ACTION- 

The COVID-19 pandemic has provided valuable lessons for the international community in 

safeguarding the right to education during crises. Based on the analysis presented in this research 

paper several recommendations can be made to strengthen the resilience of education systems and 

ensure that the right to education is upheld in the face of future challenges. 

• Strengthening Legal Frameworks: International legal instruments provide a strong foundation 

for protecting the right to education. However, there is a need to strengthen the implementation 

and enforcement of these frameworks. States should be held accountable for upholding their 

obligations under international law, and mechanisms for monitoring and reporting should be 

enhanced. 

• Addressing the Digital Divide: The pandemic has highlighted the critical importance of digital 

access in education. Governments should prioritize investment in digital infrastructure, 

particularly in rural and underserved areas. Policies should be developed to ensure that all 

students have access to the necessary technology and resources for online learning. 
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• Promoting Equity and Inclusion: Ensuring equity and inclusion in education should be a priority 

for all governments. Targeted support programs should be implemented to address the unique 

needs of marginalized groups. Inclusive education policies should be developed and enforced, 

and community engagement should be promoted to ensure that all students have equal 

opportunities to succeed. 

• Protecting Vulnerable Groups: The rights of vulnerable groups, including children with 

disabilities, refugees, and minorities, should be protected during crises. Governments should 

develop comprehensive strategies to address the barriers faced by these populations and ensure 

that they have access to quality education. Inclusive education policies and community-based 

programs should be prioritized. 

• Building Resilient Education Systems: The pandemic has underscored the need for resilient 

education systems that can withstand future crises. Governments should invest in disaster 

preparedness and response planning for education. This includes developing flexible and 

adaptable learning models that can be quickly implemented in the event of school closures or 

other disruptions. 

• Fostering International Cooperation: The global nature of the COVID-19 pandemic has 

highlighted the importance of international cooperation in addressing educational challenges. 

Governments should work together to share best practices, resources, and expertise. 

International organizations, such as UNESCO, should play a central role in coordinating these 

efforts and supporting countries in their efforts to uphold the right to education. 

•  Enhancing Monitoring and Accountability: Effective monitoring and accountability 

mechanisms are essential for ensuring that the right to education is upheld during crises. 

Governments should establish independent bodies to monitor the implementation of education 

policies and progress reports. Civil society organizations and other stakeholders should be 

involved in these efforts to ensure transparency and accountability. 

• Ensuring the Continuity of Education: Education is a critical aspect of recovery from crises, 

and ensuring its continuity should be a priority for governments. This includes providing 

support for teachers and educational staff, investing in remote learning infrastructure, and 

ensuring that education is integrated into the broader recovery efforts. 

 

CONCLUSION: 

The right to education is universally recognized as a fundamental human right, enshrined in various 

international legal instruments such as the Universal Declaration of Human Rights, the 

International Covenant on Economic, Social, and Cultural Rights, and other regional treaties. This 

chapter has explored the international perspective on the right to education, particularly in light of 

the unprecedented disruptions caused by the COVID-19 pandemic. The global health crisis has 

starkly illuminated the existing inequalities in access to education and has challenged the resilience 

of education systems worldwide. 

The COVID-19 pandemic has presented an unprecedented challenge to the global education 

system, revealing deep-seated inequalities and testing the resilience of legal and policy 

frameworks. As the world moves toward recovery, the lessons learned from this crisis must be 

used to build more equitable, inclusive, and resilient education systems. 

 

The international community, including governments, international organizations, civil society, 

and other stakeholders, must work together to ensure that the right to education is upheld for all 

children, regardless of their circumstances. This requires a commitment to strengthening legal 

frameworks, addressing disparities in access to education, and protecting the rights of vulnerable 

groups. 

 

The right to education is a fundamental human right and a cornerstone of sustainable development 

and social progress. By prioritizing education in the recovery from the COVID-19 pandemic, the 
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international community can lay the foundation for a more just and equitable world, where every 

child has the opportunity to reach their full potential. The challenges posed by the pandemic are 

significant, but they also present an opportunity for transformative change. 
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